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CHCEDS425A Facilitate learning for students with speech/language 
disabilities

Modification History
Not Applicable

Unit Descriptor
Descriptor This unit deals with the skills and knowledge 

required by education support workers to support 
students with speech and language disabilities
This unit provides understanding of the impacts of 
speech and language disabilities on students' 
learning and social interactions 

Application of the Unit
Application This unit applies to education support work in a 

variety of education contexts, under the guidance of 
teachers and speech/language pathologists
It addresses strategies that may help mitigate or 
overcome the effects of speech and language 
disabilities for students across all phases of 
schooling

Licensing/Regulatory Information
Not Applicable
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Pre-Requisites
Pre-requisite This unit must be assessed after achievement of the 

following related unit of competency:

 CHCEDS417A Facilitate learning for students 
with disabilities

Employability Skills Information
Employability Skills This unit contains Employability Skills

Elements and Performance Criteria Pre-Content
Elements define the essential 
outcomes of a unit of 
competency.

The Performance Criteria specify the level of 
performance required to demonstrate achievement of the 
Element. Terms in italics are elaborated in the Range 
Statement. 

Elements and Performance Criteria
ELEMENT PERFORMANCE CRITERIA

1. Take into account ways in 
which speech and language 
disability can affect student 
development and learning

1.1 Work with understanding of developmental 
implications of speech/language disability 
1.2 Identify and explain ways in which 
speech/language disability can affect student learning 
1.3 Identify effective strategies that may be used to 
maximise learning opportunities for the student

2. Structure the learning 
environment in cooperation 
with the teacher/s

2.1 Work with the teacher to identify and set up or 
modify the learning environment most effectively 
2.2 Consider the size of effective student working 
groups in relation to the needs of group members
2.3 Organise the learning environment to maximise 
learning opportunities for all students
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ELEMENT PERFORMANCE CRITERIA

3. Support students with speech 
and language disabilities

3.1 Contribute as a team member to effective learning 
outcomes for the student with speech/language disability 
who has an individual education plan
3.2 Use adjustments that have been determined with 
teachers, to support the teaching and learning needs of the 
student and enable him/her to actively participate in 
educational activities
3.3 Facilitate successful social interactions for 
students with speech and language disabilities across the 
school community
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Required Skills and Knowledge
REQUIRED SKILLS AND KNOWLEDGE

This describes the essential skills and knowledge and their level required for this unit.

Essential knowledge:
The candidate must be able to demonstrate essential knowledge required to effectively do 
the task outlined in elements and performance criteria of this unit, manage the task and 
manage contingencies in the context of the identified work role
These include demonstrated knowledge and understanding of:

 Effects of speech/language disabilities on learning and development
 Accountabilities of teachers and education support workers for student learning
 Basic strategies to enhance learning outcomes for students with speech/language 

disabilities
 Terminology frequently used in the workplace in relation to speech/language disabilities

Essential skills:
It is critical that the candidate demonstrate the ability to:

 Follow organisation procedures, policies and guidelines 
 Use appropriate language and terminology
 Set up and/or modify the teaching environment in consultation with the class teacher and 

appropriate team members to maximise opportunities for students
 Implement effective teaching/learning strategies to maximise opportunities for the 

student
 Assist the student to achieve goals, as part of the education team
 Support the teacher of students with speech/language disabilities
 Communicate with parents/carers within the constraints determined by policy

In addition, the candidate must be able to effectively do the task outlined in elements and 
performance criteria of this unit, manage the task and manage contingencies in the context of 
the identified work role
These include the ability to apply skills in:

 Active listening - to understand teacher requirements and student communications
 Using a variety of appropriate communication strategies that support the audience and 

the purpose (e.g. team consultation, parent enquiries and observations, daily record 
books, interactions with students)
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REQUIRED SKILLS AND KNOWLEDGE
 Reading and comprehending information sources
 Collection and presentation of accurate records/data
 Selection of appropriate resources to meet specific needs
 Use of available technologies required by students with speech/language disability
 Supporting the teacher with the implementation of teaching/learning strategies
 Advocacy

Evidence Guide
EVIDENCE GUIDE

The evidence guide provides advice on assessment and must be read in conjunction with the 
Performance Criteria, Required Skills and Knowledge, the Range Statement and the 
Assessment Guidelines for this Training Package.

Critical aspects for assessment 
and evidence required to 
demonstrate this unit of 
competency: 

 The individual being assessed must provide evidence 
of specified essential knowledge as well as skills

 This unit may be assessed either on the job or off the 
job through an appropriate workplace simulation 

 Assessment should ensure the candidate addresses the 
elements and performance criteria on at least three 
occasions, over a period of time
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EVIDENCE GUIDE

Access and equity considerations:  All workers in community services should be aware 
of access, equity and human rights issues in relation 
to their own area of work

 All workers should develop their ability to work in a 
culturally diverse environment 

 In recognition of particular issues facing Aboriginal 
and Torres Strait Islander communities, workers 
should be aware of cultural, historical and current 
issues impacting on Aboriginal and Torres Strait 
Islander people

 Assessors and trainers must take into account 
relevant access and equity issues, in particular 
relating to factors impacting on Aboriginal and/or 
Torres Strait Islander clients and communities

Context of and specific resources 
for assessment: 

 This unit can be assessed independently, however 
holistic assessment practice with other community 
services units of competency is encouraged

 Assessment requires access to 
 a workplace environment or
 one that closely resembles normal work practice 

and replicates the range of conditions likely to be 
encountered in an educational context in which 
students with speech/language disability are 
enrolled

 policies and procedures of the employing 
organisation relevant to working with students 
with speech/language disabilities

 a range of technologies used by students with 
speech/language disabilities in the candidate's 
educational facility

 Key aspects of the assessment context for closely 
replicating a workplace include:
 role plays and scenarios where the 'student with a 

speech/language disability' demonstrates 
accurately behaviours and difficulties experienced 
by such students in learning situations

 opportunities to problem solve with experienced 
team members in order to overcome barriers to 
learning for students with speech/language 
disabilities
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EVIDENCE GUIDE

Method of assessment:  Assessment methods suitable for valid and reliable 
assessment of this competency may include, but are 
not limited to, a combination of two or more of:
 case studies 
 demonstration 
 observation 
 questioning - oral and written
 scenarios, simulation or role plays 
 workplace projects
 authenticated evidence from the workplace and/or 

training 
 Assessment methods should reflect workplace 

demands, such as literacy, and the needs of particular 
groups, such as: 
 people in rural and remote locations 
 people with disabilities 
 people from culturally and linguistically diverse 

backgrounds 
 Aboriginal and Torres Strait Islander people 
 women 
 young people 
 older people

Range Statement
RANGE STATEMENT

The Range Statement relates to the unit of competency as a whole. It allows for different 
work environments and situations that may affect performance. Add any essential operating 
conditions that may be present with training and assessment depending on the work 
situation, needs of the candidate, accessibility of the item, and local industry and regional 
contexts.
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RANGE STATEMENT

Commonly used terms relating to 
speech/language disability may 
include:

 Articulation:
 the process of  producing speech sounds

 Auditory processing:
 the process through which the brain recognises 

and interprets sounds
 students with an auditory processing disorder 

often do not recognise subtle differences between 
sounds in words, even though the sounds 
themselves are loud and clear

 this is more likely to occur when in a noisy 
environment or when listening to complex 
information

 Augmentative and alternative communication (AAC):
 modes of communication, apart from speech, 

which are used to supplement a person's speech 
(augmentative communication), or to replace a 
person's speech (alternative communication) 
e.g. signing and voice output communication aids

 Communication:
 the process of exchange of meaning through 

listening, speaking, viewing, signing, symbols, 
gesture, facial expression, reading and writing

 Communication difficulty:
 a barrier to receiving and understanding messages 

and making and sending messages due to factors 
external to the person

continued ...

Commonly used terms relating to 
speech/language disability 
(contd):

 Communication disability:
 a disability in the process of exchange of meaning
 students can have a communication disability as a 

result of underlying speech/language disability
 students can also have a communication disability 

as a result of other disabilities:
 for example, a student with a physical disability 

may have a limited ability to use the muscles of 
the mouth, thus limiting the ability to use oral 
communication

 therefore, a communication disability does not 
necessarily mean that there is underlying 
speech/language disability

 Disability:
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RANGE STATEMENT

 any lack or restriction of the ability to perform an 
activity in the manner or within the range 
considered normal for a human being, resulting 
from disability 

 Education adjustment:
 a measure or action taken by an education 

provider to assist a student with a disability to 
participate in education on the same basis as a 
student without a disability

 an education adjustment can include an aid, a 
facility, or a service that the student requires 
because of his or her disability.

 Disability (or impairment):
 abnormality of structure or function at the level of 

the organ; thus language disability relates to the 
body structures and functions associated with 
language processing and production

 inherent in this definition is the concept that the 
disability/impairment is intrinsic to the child

 a reader cannot assume this is the definition of 
disability/impairment used in other documents: a 
commonly-used definition is to equate disability/ 
impairment with severe disablement

continued ...

Commonly used terms relating to 
speech/language disability 
(contd):

 Language:
 a conventional symbolic system used to 

communicate
 it is symbolic because the spoken, signed, 

indicated or written units of a language act as 
symbols, that is, they represent objects or 
concepts

 it is conventional because members of a 
community share the meaning of the symbols

 it is a system because there are rules for 
combining the symbols, and rules for using the 
symbols in different contexts
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RANGE STATEMENT

Developmental implications of 
speech/language disability may 
include:

 Delays in comparison to the student's age cohort due 
to difficulties with:
 speech processing: 

 recognising, and manipulating speech sounds
 language comprehension: 

 understanding a message that has been made 
according to the rules of a conventional 
symbolic system (i.e. according to the rules of 
a language)

 speech production: 
 saying and using sounds in words correctly

 language production: 
 formulating a message according to the rules 

of a conventional symbolic system
 language use: 

 this refers to producing language that is 
appropriate to the context and also to 
interpreting (understanding) language 
according to the context

 language use is sometimes referred to as 
'pragmatics', and is often included as part of 
language production and also as part of 
language comprehension 
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RANGE STATEMENT

Ways in which speech/language 
disability can affect student 
learning include:

 Students learn through the process of communication, 
regardless of the mode of communication (e.g. 
whether it is spoken, signed, written, etc.) and the 
direction of the communication (e.g. teacher to 
student, student to student, textbook to student, 
student to teacher)

 A speech/language disability will result in a 
communication disability and can affect student's 
ability to:

(i) understand and express information 
(ii) relate to others, including teachers and peers 
(iii) express needs, abilities and interests 
(iv) acquire adequate literacy and numeracy skills 
(v) participate in group activities 
(vi) develop a positive self concept 
(vii) learn appropriate behaviour and social skills
(viii) problem solve, and 
(ix) acquire and demonstrate knowledge in key 
learning areas

 Speech/language disability can affect a student's 
participation in and achievement of learning 
outcomes from all areas of the curriculum

 The effect is not restricted to obvious areas such as 
communication in the early years curriculum, or 
English and language other than English (LOTE) 
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RANGE STATEMENT

Implications of the 
communication difficulty include:

 A student with speech/language disability who speaks 
in a way that is difficult for the listener to understand 
may:

(i) often be misinterpreted by the teacher or peers 
(ii) avoid speaking, in an attempt to reduce potential 
frustration and embarrassment 
(iii) be given fewer opportunities to communicate by 
the teacher and by peers

 If this student's educational needs are not carefully 
considered, he/she may miss out on opportunities to:

(i) demonstrate knowledge 
(ii) receive positive feedback from the teacher and 
peers relating to knowledge demonstrated 
(iii) receive additional information or correction 
relating to knowledge demonstrated 
(iv) request additional information or clarification of 
directions and instructions 
(v) direct conversation to specific areas of interest, 
within the current classroom topic 
(vi) negotiate activities and responsibilities with peers 
and the teacher 
(vii) establish an identity as a contributing and relevant 
member of the class. 
It is important for students to participate in these 
interactions in all learning areas

 A student with speech/language disability who has 
difficulty understanding messages that have been 
made according to the rules of a language may have 
difficulty understanding the following regardless of 
whether they are spoken or written:

(i) instructions and directions
(ii) questions 
(iii) answers to questions
(iv) explanations
(v) requests
(vi) comments 
(vii) discussion
(viii) stories and/or lectures
(ix) conversations

 Students with language production difficulties may 
demonstrate limited capacity to:
 convey thoughts and feelings using appropriate 

words and grammatical structures
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RANGE STATEMENT
 ask questions 
 participate in conversations
 answer questions
 use and define vocabulary

continued ...

Implications of the 
communication difficulty (contd):

 Students with difficulty using language for a range of 
purposes may struggle to:
 use and understand a range of oral and written 

text types, e.g. persuasive, advertising, and 
information  

 interact socially with peers and adults
 understand and use figurative language 
 participate in discussions
 understand different perspectives

 Students with speech processing difficulties may 
struggle to develop phonological awareness which 
has a significant impact on learning to read and spell
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RANGE STATEMENT

Effective strategies and program 
adjustments may include:

 Using more and/or longer pauses during instruction, 
to provide more processing time than is usual; 

 Providing wait time - which is time for the student to 
respond

 Using specific visual cues while providing spoken 
instruction (such as overhead transparency/  
whiteboard/ blackboard topic headings, written 
instructions/examples, or symbol/picture/photo 
sequences)

 Providing high redundancy instruction and repetition 
(specific information/vocabulary/sentence structures/ 
text features encountered many times, but in different 
contexts)

 Explicit pre-teaching of topic vocabulary and 
structures

 Activating the student's topic knowledge (especially 
focusing on related vocabulary) when introducing 
new topics or units of work

 Providing visual supports e.g. graphic organisers, to 
support orally presented information

 Using explicit topic shift cues in classroom discourse 
so the student can easily follow topic changes made 
by the teacher
for example, the teacher may overtly teach the class 
that when he or she says a key phrase such as, '...okay 
new/different topic here...' they are to listen carefully, 
because new/different information will be presented

continued ...

Effective strategies and program 
adjustments (contd):

 Providing more frequent and explicit opportunities 
for repair of conversation/interaction breakdown
for example, the teacher may give explicit 
instructions about what students should say if they 
lose the thread of classroom talk, or build a low key 
'checking for comprehension' routine into his or her 
discourse, so that students become used to indicating 
'where they got lost'

 Increasing frequency of practice and review for 
specific activities

 Adjusting vocabulary use and syntactic complexity of 
classroom discourse - for example, instead of saying, 
'Before you get out your books and start writing, I 
want you to listen to me read this description, 
because it demonstrates the type of thing I want you 
to go away and write in your groups,' the teacher may 
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RANGE STATEMENT
say:
'Listen to this description. It is a good description. 
Think about what makes it a good description'

 Using an alternative/augmentative communication 
system such as Makaton (an approach that uses key 
word signing to facilitate language)

The learning environment may 
include:

 A furnished room in an educational facility
 An outside area
 A community space
 Groups of people
 A sports team
 Resources
 Technology
 Levels of noise that may or may not be adjusted
 Levels of light that may or may not be adjusted

An environment conducive to 
learning provides:

 A safe supportive educational environment
 Relevance to the cultural context of student learning
 Community engagement and participation
 Opportunities for students to actively engage in 

learning
 Flexibility
 Inclusivity
 Values
 Diversity
 Holistic learning opportunities
 Social justice

CHCEDS425A Facilitate learning for students with speech/language disabilities Date this document was generated: 6 October 2012

Approved Page 16 of 19

© Commonwealth of Australia, 2012 Community Services and Health Industry Skills Council



RANGE STATEMENT

Suitable resources may include:  Symbols and pictures to facilitate understanding of 
instructions, new concepts etc.

 The student may use a computer and associated 
equipment for achieving specific learning outcomes

 The student may use computer software programs 
(e.g. inspiration, clicker 5) to help achieve specific 
learning outcomes

 The student may communicate by pointing to 
symbols using low tech communication displays, or 
chat books, or a high tech device which uses a 
microprocessor-based voice output device

Support may include:  A collaborative educational team approach to 
appropriate programming

 A learning support program
 A speech/language therapy program
 A social skills program
 A self-esteem program
 Teaching the student to use strategies/skills (for 

example, mental imagery, mental rehearsal, graphic 
organisers, self-prompts, summarising, task analysis, 
and think aloud) to help the student achieve specific 
learning outcomes

 Teaching the student to use an augmentative 
communication system, e.g. Makaton

Education teams may include:  Principal
 Head of special education services
 Speech/language pathologist
 Advisory visiting teacher
 Classroom teachers
 Education support workers
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RANGE STATEMENT

Contribute as a team member 
includes:

 Sharing information that could assist the education 
team to set learning goals for a student

 Evaluating specific learning activities and resources 
in relation to the student's learning needs, learning 
style, special learning needs, background and prior 
learning

 Asking for clarification, further information, opinions 
and/or feedback in relation to support for the student 
with speech/language disability

 Offering and receiving suggestions for improvements 
e.g. to the learning environment, resources, delivery 
strategies, structure of activities, grouping of students

Effective learning outcomes for 
the student with a 
speech/language disability may 
include, but are not limited to:

 Students are able to effectively demonstrate what 
they know and what they can do with what they know

 Students progress towards or achieve identified 
learning goals

 Learning builds on and extends a student's current 
understandings and knowledge

 Learning provides knowledge and skills that are 
transferable

 Learning improves communication skills

Adjustments to learning 
programs are limited to:

 Adjustments to the learning activity that do not 
compromise the intended learning outcomes

 Adjustments that cater for a student's learning style
 Adjustments that enable flexibility e.g. In time and/or 

interactions within the learning group
 The scope agreed with supervising teacher/s which 

may focus on language comprehension, production 
and language use
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RANGE STATEMENT

Adjustments to assessment 
processes may include:

 Consider current assessment best practices by 
considering a range of assessment tools

 The student may require extra time
 Extra breaks
 Use of an alternative/augmentative communication 

system to demonstrate learning outcomes
 Alternate presentation of the task (e.g. Reduced 

complexity)
 Assistance with reading, writing and interpretation of 

assessment material (where appropriate) 

Adjustments to the learning 
environment may include:

 Manipulating size of student working groups for 
specific learning outcomes

 Designing physical classroom features or classroom 
routines to reduce background noise

 Utilising locations other than the classroom to 
facilitate specific learning outcomes

 Placing students near a capable buddy

Unit Sector(s)
Not Applicable
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